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This handbook is designed to give faculty guidance in designing assessment plans for programs or majors.  These areas are often referred to as academic units since some programs combine majors into one academic unit.  All faculty are responsible for integrating assessment activities into their courses and programs, under the guidance of their department chair or unit leader.
Southwest Baptist University

INSTITUTIONAL ASSESSMENT PLAN

According to the Higher Learning Commission of the North Central Association, an effective assessment program should be:

· structured, systematic, ongoing, and implemented;
· based on explicit statements published by the institution regarding its faculty’s expectations for student achievement (goals and objectives); and
· one that uses information gained from the systematic collection and examination of assessment data gathered both to document and to improve student learning.
Southwest Baptist University agrees with the above items and believes they do have significant importance.  In an effort to positively impact student learning outcomes on a continuous annual basis with a consistent effort to maintain a view into the future needs of each program/unit, SBU has made some significant changes in its assessment plan and to the process and evaluation of that plan.   This newly re-designed plan is to not only assist units in documenting their efforts toward continuous improvement, but it is designed so that it will be evaluated and updated itself on an annually basis and thus treated as a “living document”.  It is to serve as a basis of assessment and amendable by each college/unit, under the direction of the dean of the college and the director of institutional effectiveness, to meet their needs and the needs of their particular accrediting bodies.   The part that is not amendable is the focus on student learning outcomes and on the continuous improvement of those outcomes.
The major changes in the plan are not in the information it gathers, although some changes have been made to the questions to help better align with the HLC criteria for accreditation and their identified examples of evidence.   The main changes are in the adoption of a new evaluation process designed to accomplish two main tasks.  
The first task is to draw more constituencies of the organization into the evaluation of the assessment of the units and, as a result, the assessment process of the university.  This additional involvement will provide for regular and effective communication links with the organizations constituencies and provide an avenue for additional experts to have the appropriate influence on the assessment and instructional outcomes of each unit.  This will give each unit evaluation the credibility to allow the data/information gained to help the unit accomplish data driven effective change.  This influence will better empower all involved to take a personal stake in the outcomes.  
Second, it will assist in the focus on new innovations and directions the programs need to incorporate, including new technologies, due to changes in the ever changing, multi-cultural, diverse, technologically advanced global society for which we are preparing our students.   
Structured 
The SBU assessment program is structured so that all areas are assessed, and each assessment plan aligns with the overall institutional plan.  Strategic planning begins at the institutional level with a determination of mission, vision, values, and goals.  All academic units then systematically align their mission, vision, goals, and objectives with those of the institution.  Institutional planning at SBU is guided by the University Planning and Advisory Council.  This council consists of board members, administration, faculty, and staff with representatives from academic and administrative units within the institution, as well as student representatives from the Student Government Association.  

Systematic
Since SBU believes student academic achievement is fundamental to the achievement of its mission and an essential component of the overall effectiveness of the institution, the assessment of student learning has been setup as an iterative process that engages a large number of constituents representing all aspects of the university and adhering to a level of integrity commensurate with the focus and values of its board of directors, administration, faculty, staff, students and alumni.

The process consists of the creation and annual review/updating of the following:
1. Mission/Vision statements: Describing who we are
Our mission statement tells who we are.  The vision statements tell how we carry out who we are or tell what we want to become.  Each college and department should have specific unit mission and vision statements that reflect and support the mission and vision of the institution.  

2. Goals or objectives: Identifying student learning outcomes
When determining student learning outcomes as program goals and objectives, faculty must consider the knowledge, skills, competencies, values, attitudes and behaviors students should master/exhibit upon completion of an academic program.  

3. Curriculum: Determining appropriate course work
Faculty must decide upon appropriate curriculum or course work that will be used to teach the goals and objectives.  Once courses are in place, faculty will identify the activities, readings, presentations, etc. students will be required to do within the individual courses in order to obtain and demonstrate mastery of the goals and objectives.
4. Assessment: Determining the level of success in reaching the goals or

objectives 

As students finish individual assignments, courses, and programs, their work is assessed to determine if the academic program was successful in helping the students develop the knowledge, skills, and competencies identified in the program goals and objectives, as well as document the values, attitudes and behaviors faculty should expect students to have developed (program evaluation of the students).  It should include ways to identify student perceived shortcomings of the program (student evaluation of the program) and a comparison to other comparable programs at other institutions, if possible (program comparison to other programs).
5. Analysis of Results: Studying findings to identify program strengths and areas of needed improvement in an effort to support continuous improvement
The results of the data gathered from assessment activities on a semester, yearly, and multi-year trend basis are studied by all department faculty and other stakeholders to determine areas of both strengths and areas of needed improvement in the program.  This analysis should serve as documentation of the relationship between assessment of and improvement in student learning outcomes.  This analysis may very well lead to possible change of objectives and plans for change that will need implemented.

Ongoing
Academic Program Assessment Process
In an effort to ensure effective evaluation of the whole organization, the following process has been established as the basis for ongoing annual unit evaluation that has a multi-year (5-year) scope.   

All academic units are to have written assessment plans consisting of student learning goals and objectives and methods for assessing each goal and objective.  The methods for assessing the goals and objectives should include a combination of the evaluation of key individual courses as well as the program as a whole and should use data gathered from students evaluating the program, faculty evaluating students, and an evaluation of student performance compared with students from other institutions around the nation.   Units should develop plans for implementing these assessments as part of their ongoing academic processes.  
To document this implementation, each department chair or unit head is responsible for completing and presenting a 5-year academic program report on an annual basis.   Reports will include identification of student learning goals and objectives, assessment strategies, assessment results, and synopsis of decisions made/suggested based on the findings of the report and much more identified in the “Annual 5-Year Academic Unit Report Form”.  Once finished with the annual report, they are responsible for presenting the report.  All program faculty are to be included in the creation, evaluation, and implementation of the report and its findings.  
The evaluation of the report will take place prior to the end of each calendar year.  The report will be given in an open invitation forum with the dean and director of institutional effectiveness present.  If for any reason, either one of these individuals can not be present; a suitable substitute, as identified by the provost, should be in attendance.  All faculty and other stakeholders such as students, alumni, and key community members/academic experts will be invited to attend for the portion of the report that is appropriate.  Attendees will be expected to complete a written evaluation of the report.  The evaluations will then be converted to electronic form to become part of the report and should be taken into consideration when making final decisions on changes needed and implementation methods.  
General Education Assessment Plan
The general education program of Southwest Baptist University seeks to provide students with the knowledge, experiences, skills, and spiritual insights that are foundational to a Christ-centered education and that support success in academic disciplines.   The Faculty Senate General Education Committee began a lengthy process in 2000 to redesign the SBU general education program.  Goals and objectives were aligned with the competencies recommended by Missouri’s Commission on Transfer and Articulation.   Assessment strategies for these competencies then were identified by the Instructional Assessment Committee.   All changes were approved by the Faculty Senate.

Faculty who teach general education courses align the goals and objectives of their courses with the goals and objectives of the general education program.  The Provost is the unit head for this program, and the Senate General Education and Academic Program Review Committees continue to develop and monitor this program and its assessment plan.  

One type of assessment tool used for the general education program is an academic profile test produced by ETS called Proficiency Profile Assessment (PPA), formerly called MAPP or APT.  The PPA is a standardized test of general education skills and competencies that is given in the fall to entering freshmen and in the spring to rising juniors.  Other types of assessment evidence include the use of student work samples or embedded test questions.  Faculty who teach general education courses are responsible for collecting these work samples and turning them into the Director of Institutional Effectiveness at the end of each semester.  These samples are then used as further evidence of student learning.  Student work samples should be included with the general education Annual 5-year Academic Program Report which is compiled each year by the Chair of the General Education Committee, with cooperation by the rest of the General Education Committee and the Director of Institutional Effectiveness, and turned in to the Chair of the Academic Program Review Committee. 
Implemented and Used

All academic units have been using and improving their assessment plans for several years and assessment results are being used to effect change to improve student learning outcomes.  Testing cycles are ongoing, and trend data is being collected.  Results of assessment in academic units are discussed by unit faculty and decisions are made based on these results.  Institutional data is reported in the University Assessment Annual Report.  This report is made available to all faculty, and a summary of the findings is reported each year at the fall faculty workshop.  A timeline of all assessment activity is included on the next page.

Explicit

Institutional mission, vision, values, and goals are published in many places and are distributed to all academic and administrative areas.  Academic unit plans are published on the assessment webpage and are being published on academic web pages, in student publications, on academic forms, in the catalog, etc.
TIMELINE OF ASSESSMENT ACTIVITIES
Students at SBU participate in the following assessment activities:

Assessment at SBU includes gathering information from students about student learning and student life, interpreting this information, and then using the information to improve instruction, student life, and student learning.  Students at SBU are required to participate in this assessment program.  Students at SBU participate in the following assessment activities.

	Class
	Assessment Instruments
	Time of Administration

	Freshmen
	Proficiency Profile Assessment (pre-test) (formerly known as the MAPP)
Student Satisfaction Inventory

Faculty Evaluations

Campus Surveys
	Fall, first two weeks
 Fall, October, even years
Each semester

Various times

	Sophomores
	Proficiency Profile Assessment (post-test) (formerly known as the MAPP)
Student Satisfaction Inventory

Faculty Evaluations

Campus Surveys
	Spring, April
Fall, October, even years
Each semester

Various times

	Juniors
	Student Satisfaction Inventory

Faculty Evaluations

Campus Surveys
	Fall, October, even years
Each semester

Various times

	Seniors
	Student Satisfaction Inventory

Major Field Test/ Exit Exams

Faculty Evaluations

Campus Surveys
	Fall, October, even years
November or April

Each semester

Various times

	Graduate
	Program Specific Exit Exams

Satisfaction Surveys

Faculty Evaluations

Campus Surveys
	Prior to graduation

Various times

Each semester

Various times


Alumni also are sent surveys for the purpose of determining to what extent the university experience has helped to prepare them for their chosen professions and equipped them for responsible living and lifelong intellectual and spiritual growth.

Developing an Assessment Plan

A structured assessment plan begins with a definition of who you are (mission) and an explanation of what you do (vision). 

STEP 1: Mission/Vision Statements

Criterion 1 (Higher Learning Commission Handbook) The organization operates with integrity to ensure the fulfillment of its mission through structures and processes that involve the board, administration, faculty, staff, and students.  
Only a few years ago, the Commission called for an accredited institution to have a public mission statement adopted by its governing board.  The Commission expected the statement to include stated purposes—specific goals and objectives the institution intended to achieve to fulfill its mission.  These stated purposes help define the institution’s vision, values, and strategic goals.  It is fundamental to the accreditation process that people within and outside of the institution readily understand these core commitments. The Commission’s first criterion of accreditation focuses the attention of the review process on the role of the mission/vision statements in defining and shaping the operations, priorities, and organization of the institution.  All other accreditation criteria in one way or another relate to Criterion One. Because of this, the institution must examine the mission/vision statement of the University and make certain that each department has mission/vision statements in place that align with the mission/vision of the University.

The Mission Statement of Southwest Baptist University:

Southwest Baptist University is a Christ-centered, caring academic community preparing students to be servant leaders in a global society.

Vision statement 
Southwest Baptist University fulfills its mission with specific care to guard its Christian distinctives and Baptist heritage as it 

· demonstrates continuous improvement, 
· enlarges its ministry through consistent growth in student enrollment, retention, and ethnic and racial diversity, 
· markets the institution and its mission regionally and nationally, 
· fosters an environment of open communication and service to others, and 
· cares for employees through competitive compensation and benefits packages.
Mission/vision statements describe your college, department, or major.  They are about who you are and should be reflective of and supportive of the University’s mission statement.  

STEP 2: Goals and Objectives for Student Learning

Goals and Objectives for student learning need to reflect:


--the mission/vision statements for your departments, and


--the knowledge, skills, competencies, values, attitudes, and behaviors that your students need to learn.

Definitions

Goals





Objectives
*Statements about general


*Brief, clear statements that describe

  aims or purposes


  
  the desired learning outcomes

*Broad, long-range



*Specific

*Harder to measure



*Easy to measure

Goals and objectives relate to mission/vision statements in the following ways:
[image: image1.wmf]GROWING IN EXCELLENCE

Test Everything.  Keep the Good.

1 

Thes

. 5:21

[image: image4.wmf]COURSE OBJECTIVES

DEPARTMENT MISSION STATEMENT

DEPARTMENT GOALS

OBJECTIVE

OBJECTIVE

COURSE OBJECTIVES

DEPARTMENT MISSION STATEMENT

DEPARTMENT GOALS

OBJECTIVE

OBJECTIVE

COURSE OBJECTIVES

DEPARTMENT MISSION STATEMENT

DEPARTMENT GOALS

OBJECTIVE

OBJECTIVE

COLLEGE MISSION STATEMENT

SBU MISSION STATEMENT

[image: image5.wmf]Principles and Guidelines

Assessment should:

•

Be consistent with the mission statement.

•

Support and improve student learning.

•

Directly relate to the learning goals. 

•

Be used for ongoing improvement.

•

Be owned by the faculty.

•

Include both qualitative and quantitative 

measures.

•

Be cost

-

effective and time

-

efficient.
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Goals and objectives for student learning are about the students.  They need to focus on what the students will be able to do or learn.  Goals and objectives are fluid and should change as an academic unit grows, learns, and needs them to change.  Goals and objectives do not define teacher behavior. 

Objectives have two essential components in structure.  First, they must have a “behavior” which specifies actions or behaviors that follow instruction and could serve as evidence that the objective has been achieved.  A helpful method to ensure that you are including a measurable action is to use an action verb when constructing objectives.  “The student will be able to…” is a helpful beginning stem for objectives.  This stem promotes a focus on the student and the use of an action. Examples of the types of learning behaviors or actions required of students that could be used in departmental objectives follow:

list, identify, specify, state, explain, restate, translate, increase, improve, implement, promote, generate, adapt, streamline, create, apply, build, solve, use, perform, analyze, compare/contrast, demonstrate, choose, design, develop, plan, assess, evaluate, judge, etc.
Additionally, objectives must also have an “object.”  Objectives must identify what is to be learned.  The object of learning will be in the form of a content, skill, concept, or attitude.
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The student will be able to:

•

Prepare financial statements.

•

Speak effectively in an organizational setting.

•

Demonstrate the path of blood flow throughout the body.

•

Create an original work of art using water colors.

•

Compose an original piano piece.

•

Communicate in written form with end

-

users and peers.

•

Develop and conduct discipleship strategies/programs.


Objectives should require students to think at different levels. Bloom’s Classification of Cognitive Skills offers support in objective planning.  The following page shows the six categories of thinking skills, definitions of each, and learning behaviors that are associated with each level of Bloom’s Taxonomy.  These are very helpful when writing goals and objectives. Goals and objectives for your department can be found on the University Assessment web page or obtained from your department chair.

Bloom’s Classification of Cognitive Skills

Bloom’s classification of cognitive skills is widely used in instructional planning.  The six levels are arranged by level of complexity.  Use of this or other classification systems is recommended to safeguard against a tendency to focus on content coverage and to ignore what the students should learn to do with content.

	Category
	Definition
	Related Behaviors

	Knowledge

Comprehension

Application

Analysis

Synthesis

Evaluation
	recalling or remembering something without necessarily understanding, using, or changing it
understanding something that has been communicated without necessarily relating it to

anything else

using a general concept to solve problems in a particular situation; using learned material in new and concrete situations

breaking something down into

its parts; may focus on 

identification of parts or analysis of relationships between parts,

or recognition of organizational principles

creating something new by putting parts of different ideas together to make a whole.

judging the value of material or methods as they might be applied in a particular situation; judging with the use of definite criteria
	define, describe, identify, label, list, match, memorize, point to, recall, select, state

alter, account for, annotate, calculate, change, convert, group, explain, generalize, give examples, infer, interpret, paraphrase, predict, review, summarize, translate

apply, adopt, collect, construct, demonstrate, discover, illustrate, interview, make use of, manipulate, relate, show, solve, use

analyze, compare, contrast, diagram, differentiate, dissect, distinguish, identify, illustrate, infer, outline, point out, select, separate, sort, subdivide

blend, build, change, combine, compile, compose, conceive, create, design, formulate, generate, hypothesize, plan, predict, produce, reorder,

revise, tell, write

accept, appraise, assess, arbitrate, award, choose, conclude, criticize, defend, evaluate, grade, judge, prioritize, recommend, referee, reject, select, support


STEP 3: Aligning Courses and Coursework

Once goals and objectives are established, department faculty should determine which goals and objectives are to be incorporated into the different courses.  

Courses should be developed so that:

· all goals and objectives are incorporated into the total design of the coursework of a program of study, 

· each course in a program is responsible for some (not all) of the goals/objectives, 

· the alignment of program goals/objectives is balanced throughout all courses.  

· courses do not drift from their intended purposes as new or additional faculty begin to teach them.

Alignment of courses with program goals and objectives can be accomplished through the use of a curriculum matrix (example below).  In this type of matrix, course goals and objectives for each academic unit are listed down the left side of the grid.  In the cells to the right of these goals/objectives, course numbers are entered for courses that incorporate that particular objective.  One course may incorporate several goals/objectives and be listed by each one.  When all courses have been identified, department faculty can determine if the overall focus of the courses aligns with the program purposes.  When syllabi are designed, faculty should structure course goals and objectives so that they are reflective of the program goals and objectives that are assigned to that course.  In this way courses do not begin to drift away from the program design.

Curriculum Matrix

	
	Required Courses

	Goals and 

Objectives
	Course

# 1
	Course

#2
	Course

# 3
	Course

# 4
	Course

# 5
	
	
	
	

	Goal 1.
	

	Objective 1.
	I
	R
	
	
	
	
	
	
	

	Objective 2.
	
	I
	R
	R
	M
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	Goal 2.
	

	Objective 1.
	I
	
	R
	M
	
	
	
	
	

	Objective 2.
	
	
	I
	R
	M
	
	
	
	

	Objective 3.
	I,R
	M
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	


STEP 4: Assessment Tools

When planning the assessment strategies or tools to use within a department, consider the following principles and guidelines.



Assessment measures student learning.  It must stem from the mission of the unit and assess the learning or outcomes that have been identified in the goals and objectives.  The Higher Learning Commission strongly recommends multiple measures of assessment before any judgments are made with regard to learning.  The use of multiple assessment tools gives a much clearer picture of what has or has not been mastered and why.  Faculty will then have a more complete understanding of what has occurred in the classroom and can use this when making decisions to effect change intended to improve student learning.  Multiple measures of assessment should include both quantitative and qualitative strategies. Quantitative measurement can be readily identified as a numerical value.  Standardized tests and classroom tests are examples of quantitative assessment tools.  The other type of measurement is qualitative.  It adds breadth to the information gathered.  Qualitative measurement can be identified as a numerical value, but determining this value is more difficult because it is often verbal data.  Portfolios, work samples, written documents, etc. are examples of qualitative data. 

STEP 5: Implementation Plan

An effective assessment plan consists of mission/vision statements, goals and objectives for student learning, and assessment strategies.  Once these are developed, a second plan is needed to implement the assessment strategies.

This implementation plan consists of five parts: 

1. identifying the assessment tool or strategy that has been selected by the academic unit;
2. defining the strategy;
3. determining a timetable for implementing each assessment activity; 

4. identifying the person responsible for carrying out the assessment strategy; and 

5. determining a reporting time and a method of reporting results to the department faculty for their information and input. 
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ASSESSMENT

TOOL

DESCRIPTION

SCHEDULE

PERSON

RESPONSIBLE

REPORTING

METHOD

Examples:

   Major Field Test

   Portfolio

 Exit Surveys

A standardized

test published by

ETS

A collection of

senior writings

representing four

different literary

genres

Graduates will be

asked to complete

a survey that asks

how well we have

accomplished

each departmental

objective.

Fall, Spring—each

year

Semester before

graduation—each

year

Spring—every

other year

Director of

Assessment

Department Chair

Advisor

First dept. meeting

in the fall of the

following year

Faculty work-

meeting to

evaluate portfolios

First departmental

meeting in the fall

of the following

year


Closing the Loop

To close the loop, each department should implement their assessment plan.  Data, work samples, survey information, etc. should be collected and results analyzed.  Department faculty should evaluate the data and determine areas in which student learning is strong, areas that need strengthening, and areas that need additional assessment.  Plans should be developed to implement any needed changes including the addition of assessment tools when necessary.  The assessment loop comes full circle and starts over (becomes closed) when the recommended changes are implemented and their effectiveness evaluated.  Keep in mind, assessment is never finished, it simply starts over.
Each concurrent year, new data, work samples, survey information, etc. should be collected.  The data should be analyzed and discussed by department faculty to determine if student learning is strong and to evaluate the changes implemented the previous year.  New plans should be developed, goals and objectives examined to determine their appropriateness, syllabi aligned, activities planned, and assessment implemented.  In this way the cycle becomes closed and continuous, and assessment strategies provide data needed to begin to make informed decisions to improve student learning outcomes.

Annual Five-Year Report
To document this assessment process, the evidence gathered, and the determinations by the department, each department chair or unit head is responsible for completing an annual five-year report.  All faculty are responsible for providing input into the report and for helping to implement any recommended changes in instruction or the curriculum based on the report. Copies of the report forms are found on the assessment webpage:   http://www.sbuniv.edu/assessment/index.htm and on Angel in the “Academic Program Reviews” community in the content folder titled “Academic Program Report Guidelines and supporting documents”.
Department faculty should align all coursework with the department goals and objectives.  This is done when the goals and objectives on course syllabi help to carry out the goals and objectives of the department.
General Education

The General Education Mission 
The general education program of Southwest Baptist University seeks to provide students with the knowledge, experiences, skills, and spiritual insights that are foundational to a Christ-centered education and that support success in academic disciplines. 

The General Education Vision

The general education program of SBU promotes excellence in scholarship and service by:


Enabling students to develop knowledge and skills in communication, fine arts, the 
sciences, mathematics, and technology. 
Preparing students to seek knowledge about the past, about current society, and about

diverse cultures. 
Enabling students to use the tools of research and critical thinking. 
Enabling students to become lifelong learners. 
Enabling students to develop a Christ-like worldview. 
Faculty who teach general education courses should align the goals and objectives of their course syllabi with the goals and objectives of the general education program (http://www.sbuniv.edu/assessment/Gened/generaleducation.htm).  The Provost is the unit head for this program, and the Senate General Education and Academic Program Review Committees have helped to develop and now help to maintain this program and its assessment plan.  

One type of assessment tool used for the general education program is the Proficiency Profile Assessment (PPA), formerly known as the (MAPP).  The PPA is a standardized test of general education skills and competencies that is given in the fall to entering freshmen and in the spring to rising juniors.  Many courses also use student work samples or embedded test questions as assessment evidence.  Faculty who teach general education courses are responsible for collecting these work samples and turning them into the Director of Institutional Effectiveness.  These samples then are used as further evidence of student learning.  Student work samples should be included with the general education annual 5-year academic program report.
Assessing Ourselves

Annual 5-Year Academic Program Reports are evaluated by the dean, director of institutional effectiveness, faculty, students, and key community stakeholders.  Each of these stakeholders will help to determine if the report is complete and if each has addressed the issues appropriately.  The criteria used in this evaluation are included in the following pages.

The Criteria for Accreditation from the Higher Learning Commission of the North Central Association can be found at the following website:

http://www.ncahigherlearningcommission.org/restructuring/newcriteria/NewCriteria.pdf
Resources
Resources Online

- Annual Report Forms:

http://www.sbuniv.edu/assessment/Annualreportforms.htm
-Assessment Plans and Implementation Schedules:

http://www.sbuniv.edu/assessment/DepartmentPlans.htm
-General Education

http://www.sbuniv.edu/assessment/Gened/generaleducation.htm
More Online Resources

http://www.udel.edu/provost/progreview.html
http://www.cu.edu/~policies/General/adminreview.html
http://www.gsu.edu/~wwwapa/asuatemplate2002.htm
http://fm.colorado.edu/planning/review/PeerNarrative.pdf
http://www.umanitoba.ca/campus/ist/strategic_planning/intro.htm
http://www.umanitoba.ca/acn/reports/um-strategic-planning-workbook-02-5.pdf
http://www.web.virginia.edu/IAAS/assessment/assessment.htm
http://www.niu.edu/assessment/UAP/uap.htm
http://www.und.nodak.edu/dept/datacol/assessment/univplan.pdf
http://www2.acs.ncsu.edu/upa/assmt/index.html
Special thanks are given to Dr. Janet Juhlin, and her Academic Program Review committees, for all of their work on the base creation of this handbook and the assessment process used by Southwest Baptist University!
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OBJECTIVE EXAMPLES

The student will be able to:

		Prepare financial statements.

		Speak effectively in an organizational setting.

		Demonstrate the path of blood flow throughout the body.

		Create an original work of art using water colors.

		Compose an original piano piece.

		Communicate in written form with end-users and peers.

		Develop and conduct discipleship strategies/programs.
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Principles and Guidelines

Assessment should:

		Be consistent with the mission statement.

		Support and improve student learning.

		Directly relate to the learning goals. 

		Be used for ongoing improvement.

		Be owned by the faculty.

		Include both qualitative and quantitative measures.

		Be cost-effective and time-efficient.
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